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Pedagogical Conditions of Young Learners’ Social Competence Formation
in the Educational Process of Modern Ukrainian Primary School

Ilemaroriuni ymoBu (popMyBaHHSA COLiaJILHOI KOMIIETEHTHOCTI MOJIOAIINX IMIKOJIAPIiB
B OCBIiTHBOMY IPOIlECi Cy9aCHOI MOYATKOBOI IIKOJIN

Up to date, there are growing appeals for the Ukrainians’ social security and protection under the
conditions of increasing technogenic and growing informational load, leading to the risk of destroying
personality. Previous studies have emphasized that social competence becomes more complicated as
children grow older, and most intervention efforts for this age group target individual skills, the family,
and the classroom setting. It is of critical value to nurture physically robust and socially developed full-
fledged citizens, since there is a lack of the national rigorous study in the relevant domain. The aim of
the research is to further extend and design social interaction research, the theoretical discourse and
practical vision of fostering and improving primary schoolchildren’s social competence in the new
Ukrainian school setting. Taking a broad view on different approaches to the concept of social
competence, we consider it a person’s integrative capacity, formed in the process of his/her socialization
experience. Thus, sharing societal norms and expectations, motives, values, emotional and practical
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skills, and knowledge, a person gains effectiveness of interaction with other people, independently finds
constructive solutions to problems in real life situations, and rapidly adapts to new living conditions.
Fostering and improving social competence in primary schoolchildren in the New Ukrainian School
setting should become an indispensable part of school-parents’ partnership in designing a variety of
strategies and practices for improving schoolchildren’s social knowledge and skills, and respectively
making young learners balancing studies and social life.

Key words: social competence; primary schoolchildren; effective school-parents partnership;
intervention, the New Ukrainian School; academic performance; self-awareness,; knowledge and skills.

YV ecmammi posenamymo npobnemu KomnemenHmHICHO20 ni0xo0y Yy POpMYBAHHI ocobucmocmi
MOJIOOULO20 ULKOJIAPQA, AKA 30AMHA 00 COUIAIbHOL OLAIbHOCMI, Peanidauli 0coduCcmIiCHUX 3a0YMI8, W0 €
0CH08010 0c8imHbo2o Hanpamy Hoeol ykpaincokol wrxonu. Ha nidcmasi aHasi3y HAyKo8ux Oxcepes y
KOHmMeKcmi 00CJIL0NCeHHA PO3KPUMO CYMHICMb NOHAMMSA (COULAIbHA KOMNEMEHMHICMb MOJI00UL020
ULKOJLAPQY, 8CMAHO08JIEHO T AK 00HY 13 6A308UX KOMNemeHmHocmell y po3sumky ocobucmocmi, a nepioo
MOJIOOUL020 WKIJIBHO20 BIKY 8U3HAUEHO CeHCUMUBHUM OJis BUHUKHEeHHA 810N08IOHUX HOB80YMBEOPEHb, AKI
€ 8Kkpali HeobXIOHUMU 01 (DOPMYBAHHS COULATILHOL KOMNEMeHIMHOCMI.

Ha niocmasi meopemuko-emnipuunux 00CaI0NCeHb O0OIPDYHMOBAHO 0pP2AHI3AULLIHO-Ne0a202TUHI
YMOBU  POPMYBAHHA COUIAILHOL KOMNEMEHMHOCMI Y4UHI8 MOJI00UL020 UWIKIJIbHO20 6IKY, 30KpeMa.:
no6yo0o8a HQAB8UAILHO20 NPOUELCY 8 THMePAKMUBHIL hopMi; DOPMYBAHHS COUIAILHOL KOMNEMEeHMHOCMI
MOSOOULUX — UWLKOJIAPIE  3aco00amMl  ITHMOOPMAUILHO-KOMYHIKQUIUHUX MEXHON02Il; 3ATYYeHHA YUHI8
nOYAMKOBUX KJACLE 00 AKMUBHO20 WKIIBHO20 MA 2POMAOCOKO20 HCUMMSA, YMEEPONCCHHA NAPMHePCbKOL
83a€MO0LL Midc suumenem ma bamvKamu ma iH.

Knrouosi cnosa: rkomnemenmuicHuil nioxio; COUIQIbHA KOMNEMEHMHICMb, MOJO0ULL WKOJADI,
ehbexmusHe NAPMHEPCMB0 MINC WKOJI0I0 ma 6amovkamu, camocgidomicmsv, Hosa ykpaincvka wkosia;
aKaoeMIiuHA eheKmuUsHICMb,; CAMOCBL00MICIND, SHAHHA MA BMIHHA.

Introduction / Beryn. Recent theoretical developments have revealed that the social processes
taking place in Ukraine have prioritized the demand for the Ukrainians’ constant updating of
knowledge, citizens’ mastering and gaining new skills for the cultivation of their sense of self-
realization and self-assertion in the society. Up to date, there are growing appeals for the Ukrainians’
social security and protection under the conditions of increasing technogenic and growing informational
load, leading to the risk of destroying personality.

One of the major topics to be investigated in this field is developing a socially competent person
that has an ability to take critical perspective concerning a situation, learn from experiences, and apply
that learning to the changes in social interactions. In other words, according to the Concept of the New
Ukrainian School, primary schoolchildren should be prone to successfully and appropriately select and
carry out their interpersonal goals as well as face the challenges and threats of the current realities
(The Concept of «New Ukrainian School»..., 2016). Promoting effective tools for successful performance
and creating a positive child-friendly environment should be of paramount importance for primary
school teachers. Their priority is to develop a variety of strategies and practices for improving
schoolchildren’s social knowledge and skills, and respectively making young learners feel relaxed and
accepted, recovered and fully engaged in the process of studies. The researchers speculate that children,
struggling with self-regulation are at risk of experiencing peer rejection and academic difficulties.

There have been numerous studies to investigate social competence as social, emotional, cognitive,
and behavioural skills needed for successful social adaptation (Semrud-Clikeman M., 2007).

The learning objectives should focus on young learners’ training skills in problem solving, empathy,
teamwork, emotional balance and self-discipline. Taking into consideration different research
approaches to understanding the structure of teachers’ professional competence on fostering and
improving primary schoolchildren’s social competence, we want to single out researches that delve into
the essence and content of structural components of primary education teachers’ professional
competence.

A more comprehensive description of the problem of social competence development and
motivational learning strategies can be found in the works of the leading foreign scholars.

K. Bradway underlines that cutting-edge trends in education focus on a child’s preparedness for
daily living and organize subject matter in terms of their interests, activities and social needs;
consequently, it becomes desirable to include in classification criteria measures to their social
attainment (Bradway K., 2015).

S. Magelinskaité et al. define social competence as a person’s ability to apply social skills effectively
in order to reach his/her goals in social interactions. In their research, the authors predict that social
competence results in better social relationships in school, which in turn reduces school anxiety and
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increase learning motivation and thus provides for better academic performance (Magelinskaité S. et
al., 2014).

K. Tarasova addresses the problem children’s intellectual development in primary school age.
Stating that the social and emotional development of children is no less important than their academic
performance. A hypothesis that socio-emotional competence (SEC) development in primary school
children is a heterochronical process with the general level of socio-emotional competence increases
with age appear to be well-grounded. According to the obtained results, there is no significant difference
in the overall SEC level between the youngest and oldest participants. The scholar highlights that the
level of SEC components, namely, self-awareness and social skills in the older children is significantly
higher, that testifies to the fact that development of socio-emotional competence does not proceed evenly
by all the SEC components in primary school age (Tarasova K., 2016).

A. Berhenke et al. tend to focus on children’s emotional and behavioural responses to challenge as
important indicators of school success. Their study demonstrates reliability and concurrent validity of a
new observational assessment of motivation in young children (Berhenke A. et al. (2011).

In the G. Ladd et al. study, the problem of self-regulation has been identified as an important
predictor of school readiness and academic achievement in young children. The researchers speculate
that children, struggling with self-regulation are at risk of experiencing peer rejection and academic
difficulties. They investigate the complex relations and mechanisms that influence early self-regulation
and related outcomes will inform policy and practice in ways that help all children develop the self-
regulation skills they need (Ladd G. et al., 2006).

According to C. Webster-Stratton & M. J. Reid social-emotional skills curriculum is delivered as
part of the statutory personal and social education curriculum that added benefits for children with
identified behavioural, social, and/or emotional difficulties. The scholars conclude that targeted school-
based social-emotional intervention delivered by teachers, alongside a similar class-wide universal
curriculum prove to be successfully aligned with young high-risk children (Webster-Stratton C., &
Reid M. J., 2004).

N.Bernard discloses the problem of the non-academic, social-emotional factors that contribute to
student academic achievement, including the cognitive-behavioural characteristics of underachieving
students and those with learning disabilities; of particular value for our embracing the problem is his
«You Can Do It! Education» (YCDI) theory of achievement. The scientist has presented derivative
research on social-emotional capabilities, namely, academic confidence, work persistence, work
organization, getting along, emotional resilience, producing considerable achievement and develops
students’ social-emotional competence (Bernard N., 2006).

It should be emphasized that the problem of adult adjustment and integration is deeply rooted in
laying the grounds of emotional quotient and social competence in early childhood. It is of critical value
to nurture physically robust and socially developed full-fledged citizens, since there is a lack of the
national rigorous study in the relevant domain.

Aim and Tasks / Mera Tta sasgmanua. The aim of the research is to further extend and design
social interaction research, the theoretical discourse and practical vision of pedagogical conditions for
fostering and improving primary schoolchildren’s social competence in the new Ukrainian school
setting.

Objectives of the research are:

1) to analyze and systematize, targeted in scientific and methodological literature, theoretical
approaches to the social constructions of the concept of «social competence»;

2) to study the basic principles of fostering and improving social competence of primary
schoolchildren in the New Ukrainian School setting;

3) to identify and outline a conceptual model for primary school children’s social competence in the
New Ukrainian School settings.

Methods / Metoau. To judge the validity of our study we would rather provide a clear and precise
description of the research methods as followed: theoretical analysis and synthesis of social skill
training, generalization of the body of specialized and documentary evidence, didactic andempirical
studies of the influence of pedagogical interference in fostering schoolchildren’s social competence
(observation and teachers’ questioning).

Results / PeayasraTu. Importantly, Ukraine’s education system reforming is an integral part of
the all-encompassing reform process in the country and aims at improving the quality of education,
improving equality of opportunities, and fostering social and emotional competence in young people.
According to the Law of Ukraine «On Education», «A goal of the education is comprehensive
development of the human being as a personality and as the supreme value of the society, development
of its talents, intellectual, creative and physical abilities, formation of values and competences necessary
for successful self-realization, raising responsible citizens capable to make a conscious choice and
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channel their activities for the good of other people and the society; and enriching the intellectual,
economic, creative, cultural potential of the Ukrainian people on this basis, improving an educational
level of the people in order to ensure Ukraine’s sustainable development and its European choice» (Law
of Ukraine «On Education»..., 2017).

The topicality of the researched problem lies in the core principle of modern society that needs to
train and educate intelligent, emotionally balanced and socially competent people, capable of taking
responsibility for their decision-making. Of particular importance for educators is the fact that
exploring the social and emotional sphere in primary school is an issue of equally important value for
both teachers and psychologists and caregivers due to increasing social demands for socio-emotional
competence (SEC) as a basic element of conscious management of social behaviour (Tarasova K., 2016).

The term competence is widely used by modern scientists; it mainly defines new missions of the
New Ukrainian School by showing relevant outcomes in their academic performance. In the modern
society, the specific knowledge and skills will not definitely provide with decent place in life. The
universal multitasking, examples of different activities, flexibility and critical thinking, the ability to
work with information and interaction with others are popular and useful skills instead. T. Smahina
remarked that competence is a specific ability that can effectively solve problems that come up in real
life situations (Smahina T., 2015). The new State Elementary Education Standard defines competence
as the integrated ability of an individual’s learning process, which integrates the knowledge,
experience, values and attitudes that can be fully implemented (Smahina T., 2015).

In the light of recent studies, the concept of competence refers to an individually or
interindividually available collection of prerequisites for successful action in meaningful task domains.
A competency is more than just knowledge and skills. It involves the ability to meet complex demands,
by drawing on and mobilizing psychosocial resources (including skills and attitudes) in a particular
context. For example, the ability to communicate effectively is a competency that may draw on an
individual’s knowledge of language, practical Information Technology skills and attitudes towards those
with whom he or she is communicating. Defining such competencies can improve assessments of how
well prepared young people and adults are for life’s challenges, as well as identify overarching goals for
education systems and lifelong learning (Rychen D. S., & Salganik L.H. (Eds.), 2005).

During the educational process, primary school children should acquire key competences that focus
on their personal, social and intellectual development. This research highlights competence that defines
a holistic capacity, combining personal qualities and experience, acquired during academic performance
and the necessity of taking appropriate action to solve problems at different stages of life.

In the context of developing and implementing the «skills approach» in education, well-known
scientists attribute the social competence of an individual to the main skills as well as their intellectual,
social, cultural, salutogenic, digital literacy and tech-savvy skills and competencies.

According to the concept of the New Ukrainian School, social competence is defined as the ability to
cooperate for a particular outcome and the capability to reach compromises.

Taking a broad view on different approaches to the concept of social competence, we consider it a
person’s integrative capacity, formed in the process of his/her socialization experience. This life
experience in the process of which a person acquires and shapes his/her cultural elements the
individual’s self and personality. Thus, sharing societal norms and expectations, motives, values,
emotional and practical skills, and knowledge, a person gains effectiveness of interaction with other
people, independently finds constructive solutions to problems in real life situations, and rapidly adapts
to new living conditions and makes him/herself.

According to O. Galakova, fostering and development of social competence are directly influenced
and affected by such personal characteristics as integrity, self-control, vigour and enthusiasm,
emotional culture, authenticity and sensitiveness, tact, honesty, tolerance and caregiving, punctuality
and responsibility. From the short review above, key findings emerge — the fostering of the following
qualities are crucial for primary schoolchildren to develop positive relationships with peers and adults
(Galakova O., 2013).

While researching a person’s social competence, regardless of the terms to describe this concept —
key skills, key qualifications or essential competencies or key competencies, basic skills, key abilities,
key skills — both foreign and Ukrainian scientists recognize it as one of the critical competences in a
personal development. The result now provides evidence to the fact that all components are social, in
the broad sense of the term, because a society produces and fosters person’s social competence skills
that prove of value in wringing social meaning (Zymnia I., 2004).

From psychological and pedagogical perspectives, this yields increasingly worthy results on data
that the essence of the concept of social competence of primary schoolchildren bears multifaceted
consideration; for instance:

e an integral feature of students’ personality to represent the system of their knowledge, abilities
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and skills acquired in the course of learning and necessity to model their own behaviour; the ability to
embrace the surrounding and to build a system of relationships and interactive communication
(Korotina Yu., 2011);

e a structural component in the established system of the children’s civility and culture, equally
satisfying their needs and solving organizational problems that are regulated by a student’s social
background, and represents a harmonious blending of the defining components: driving forces and
urges, knowledge and a personal activity (Nikolaescu 1., 2014);

e an ability of primary school students to assess and validate their own self-worth and dignity; to
equally recognize the importance and significance of others; develop cooperative spirit in children to
socialize with their peers and adults; knowledge of interaction behaviour; competence of conflict-
resolving; relational developmental systems framework; tolerance and empathy and responsibility for
their actions(Galakova O., 2013).

Previous studies have emphasized that social competence has been conceptualized as consisting of
six categories of competence: adoption of social values, development of a sense of personal identity,
acquisition of interpersonal skills, learning how to regulate personal behaviour in accord with societal
expectations, planning and decision-making, and development of cultural competence (Kostelnik M.,
2002).

In any early childhood education program, adults and children interact within an environmental
context. Broadly defined, this context includes the physical structures, objects, and organization of the
classroom; the temporal organization of routines and activities; and the emotional climate of the setting.
These elements can be manipulated to create the most optimal setting for children’s social competence
to flourish (Han N. S., & Kemple K. M., 2006).

We characterize the social competence of primary school-age children by their ability to interact
effectively with others and to solve social problems that they encounter, based on acquired knowledge
and personal experience in accordance with their age characteristics. This competence determines the
ability of the pupils to live a full life in society, the ability to adapt to changing environmental
conditions.

Discussion / O6rosopenna. The primary school age is a sensitive and vulnerable period of
considerable personal development and growth, which is essential construct for their being socially
competent and highly independent. In addition, primary school children’s social competence becomes
their push and motivation for being socially important and successful. Furthermore, primary school-age
1s the stage of their aiming to achieve productive and praiseworthy outcomes; parental appraisal and
support — a significant age interaction effect was found for the association between intrusiveness and
social; the ability for adequate self-esteem; developing interactive dialogic relationships; and
simultaneous rapprochement with a group of peers; mastering etiquette, where social skills of
constructive interaction become indispensable; awareness of the possibility of influencing the decision of
many life circumstances, etc. (Bibik N. et al., 2004).

Among the main components of the primary-school-aged social competence constructs, we can
mention as followed:

e the cognitive component includes the understanding of socially acceptable standards of life in a
society (expressed in terms: «may or may not», «possible or impossible», «good or bad»; «must or have
ton); social interaction mindfulness; awareness of ones’ activity impact on the emotional state of others;
the art of communication as well as age and gender sensitivity, etc.

e the emotionally-focused component includes a child’s empathy to his/her classmates and adults;
consideration of tolerance; social responsibility; responsiveness, compassion, sympathy; respecting
others; self-esteem, self-confidence; positive motivation to win and succeed in life;

e the behavioural component implies the shaping of skills to act appropriately in accordance with
socially accepted rules of conduct; choice of solving conflict and problematic situations by optimal ways;
searching for the necessary information, providing dialogic interaction with adults and peers; system of
«peer-mediated», «adult-mediated» intervention; cooperation; developing self-discipline and
perseverance skills.

We believe that we have discovered an innovative solution to singling out the levels of pupils’ social
competence developing: a socially amorphous (low), a socially adaptive (moderate), and a socially
creative (high) level.

Socially amorphous and anomic is the level of a child’s social passivity. One of the reasons is the
inability of the individual to solve problems independently. Being in such a state, the pupil seeks
resources, primarily, to ensure his own security, without showing any initiative, absolutely relying on
others. A pupil, characterised by a socially amorphous level, is specified by a lack of motivation; playing
2-3 major roles (pupil, family member, friend); making a few friends (1-2), where he/she often plays a
subordinate role; being aware of human values and virtues, still lacks enthusiasm to realize them;
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shallow knowledge on the world and relationships; poorly developed social skills to defend his/her own
opinion; the pupil is low-motivated, is able to work in a team, but adheres to avoiding the conflict
tactics. The pupil is not ready to change something, but is satisfied with the existing relationships.
Their as usually are low. From a socially amorphous level, a child can either descend to the stage of
maladaptation (under unfavourable socio-psychological conditions), and rise to socially desirable levels
of social competence (if his own resources are mobilized and appropriate social and pedagogical
assistance is provided).

In our opinion, a socially adaptive level is the basic level of a primary school-aged social
competence. Noteworthy, this level includes understanding of his/her own social role and ability to get
used to social circumstances, not passively, but by making active choice while using different
communication techniques. The basis of this social competence type is the life goals of well-being and
proper lifestyle. Students are foremost focused on the harmony of relationships with their closest
environment (family, teachers, friends, etc.) and the balance of educational and leisure activities
(participation in societies and clubs), etc.

Formation of the primary schoolchildren’s’ social competence can be characterized as an
appropriate one, socially and pedagogically desirable. The students of this group possess the following
features: social activity, harmonious relations with others, role flexibility, desire to expand the role
repertoire; skills of positive self-presentation that are developed enough; ability to clearly set tasks and
the availability of personal resources to accomplish them; lexically and internationally rich, figurative
language. Students can often predict conflict situations and take measures to prevent them, and,
effectively resolve it in case of such situation. They have quite wide circle of contacts. Educational
achievements of these children are satisfactory and high.

The socially creative level is considered the highest social competence manifestation, which
provides students’ self-creation, their efforts to positively change the environment, believing that such
change will benefit both the classmates and the students themselves. Such students aim at changing
their social setting by participating in various events not only within the school but also at the city,
regional level.

When social competence levels of the primary-school-age children are determined, we completely
understand that the line is fairly conditional. As far as students cannot avoid conflicts and difficulties,
they can perceive, realize and estimate these conflicts, productively resolve them according to a person’s
general purposes and moral ideals, reaching more and more development stages and levels. Such ideas
should be taken into consideration while working with primary school pupils, who are in the process of
values and community standards digestion, searches and social tries.

Fostering and improving primary school children’s social competence requires a systematic
approach, and that is why we provide the organizational and pedagogical setting. The usage of
interactive techniques of a primary school learning process is considered the one of these conditions.

The primary school-aged social competence formation is contextual and long-termed learning
process. Thus, intrusiveness in the process of mastering disciplines will help to develop a productive
interpersonal interaction within students and will be contextual, regardless the subject.

Learning process formation in an interactive form changes its usual format: the process is created
not from theory to practice, but from the new skill formation to its theoretical understanding. Especially
valuable is that the social competence formation in this context often doesn’t follow rules imposed from
above, it breaks internal resistance and attempts to treat the process formally, as far as a teacher is not
the only source of knowledge and experience, but a social awareness acquisition and skill formation.

Communicating with peers whilst practicing interactive teaching methods, elementary school
pupils learn to use the language appropriately and relevantly in specific circumstances (concisely
express their thoughts, needs, intentions, requests, etc.) using both linguistic and non-linguistic (facial
expressions, body language), motion along with the timbre and tone of their voice (Yermakov 1., 2006).

In terms of interactive learning, young children learn to control themselves and their anxieties; to
manage mental state, body, voice, facial expressions; mood, thoughts, feelings; get rid of the muscle
tension. Pupils develop the ability to solve moral problems arising from the age and psychological
properties of children of this age. Such features consist in the pursuit of elementary school pupils to
awareness, self- knowledge through comparison of themselves with peers and adults. As a result, of
communication with others the developing process of evaluation of self and others occurs. However,
quite often, the discovery of one’s personal «ego» evokes deep feelings. The reason for all this may be
that its internal state does not correlate with occurring actions. Meanwhile another particular quality of
elementary school pupils is their desire to understand the causes of their conflicts, failures or successes
and difficulties.

With the use of interactive learning technologies (techniques), the pupil learns to make conscious
choices among a wide range of alternatives and take responsibility for making independent decisions.
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The next institutional demand for the development of social competence of younger pupils, in our
opinion, is the improvement of social abilities of pupils using information and communication
technologies (techniques) (ICT).

With the admission of the child to school, she/he gets the possibility of uncontrolled access to the
world modern information through the mobile phone, tablet and more. However, the lack of real social
experience makes this interaction offhand, and the overuse of ICT by the child can adversely affect
physical, psychological and social development. In addition, it is necessary to develop in children a
value-based attitude to information rather than to various ICTs.

Given the problems outlined, the need to harmonize media influences on elementary school pupils
becomes more important. Since the media is an essential component of socialization in an information
society, we believe that a young pupil should acquire knowledge of the true name, right purpose,
history; positive and negative impact recent media has on the individual, rules of behaviour in the
modern field of information.

Due to the popularity of many social networks and communication within the modern world of
information, young schoolchildren should master the skills of communication in it to prevent possible
hostility (swindle, cyber-bullying, paedophilia) at a particular stage of personal development and in the
future. In addition, at an advanced age, there is a need to develop the ability to use one’s free time
outside of the latest media, to prevent dependence on the present informational technologies in the
further life.

It is critical to develop the ability to analyse (as reflection builds up at a certain age) and to
distinguish between truthful and false information when searching for it and communicating in a
modern informational space.

There is a necessity of appropriate social environment setting besides primary pupils’ social
competence development, i.e. modern informational environment at school and families providing
modern informational space for a child.

Social psychological service, library and media are considered as junior pupils’ informational
environment, since they are supposed to have permanent access to Information technology study and
computer technologies; since computer sciences are included in the curriculum of the second year of a
primary school. In this context, school clubs aimed at mastering the skills of using IT and the Internet
on their own, moreover, school media (newspaper, radio, television or website etc.) whereas the pupils
are involved not only in media using but also in their designing.

To date, the pupils’ informational environment in family is much different from the environment of
junior pupil at primary school. Pupils have an opportunity to use media texts suitable to their age
features and needs, to meet their mental, moral and social development needs, unlike the family media
texts, aimed at the asocial knowledge, features, behaviour, motivation and values, etc.

Therefore, to summarise, we can state that modern informational environment of educational
institution has a socially educational objective. Consequently, there is a need of the special social-
pedagogical activity implementation in balanced media influence, especially on primary schoolchildren
in order to increase positive aspects of new media influence and overcut the negative effect at school
frame.

Next educational condition is the children’s engagement in the public life to shape their social
competence. Primary school age is the first stage of systematic pupils’ engagement into public life.
There 1s a number of personal development necessary for junior pupils’ social competence forming at
this very period.

The determined factor of primary pupils’ social competence formation is the proactive socialization,
which is a personal adaptation to the society requirements that provides its successful functioning in
the environment. In socialization process, a young person should learn and meet the society
requirements. The outcome is the forming collective consciousness; gain skills of a person-environment
fit and improve social roles performances.

Consequently, such tasks have to be realized through social practice, child’s involvement in various
societies, public organizations, and school self-government. Primary schoolchildren’s engagement in the
students’ self-government promotes social competences forming and developing; the pupils’ ability of
taking responsibility, mutually make decision, participate in different social projects, resolve conflicts in
a civilised way, etc.

The primary schoolchildren’s engagement is manifested in various forms, in particular, social
events (charity and caregiving; participating in environmental projects; conducting social surveys, etc.;
for example «Book Crossing», «Visit a Library — Discover the World of Reading», «Plant a Tree», «Literary
Quizzes», «Recognize the Beauty and Euphony of the Mother Tonguen, festivals «Family Reading
Library», «New Year Fairy Tales»): pupils’ newspapers with various columns (e.g. «Face to Face», <A
Schoolchild»); social projects (e.g. «Nature and Us», «Seven Treasures of Humanity»); as well as
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literature clubs, language forums, discussions, literature quizzes with parents’ involvement, etc.

The establishment of a healthy Parent-Teacher Partnership is one of significant push-pull factors
and pretexts for effective school-home communication in process of the of primary school pupils’ social
competence fostering and development.

From a legal perspective, two-way communication, to be more precise, parent engagement and
successful parent-teacher partnerships result in improved educational outcomes for students.
Importantly, the National Strategy of Education Development in Ukraine for 2012—-2021 set the
perspective goals to substantially advance educational process, namely, «to develop an efficient system
of national education based on universal, multicultural, moral values; to guarantee physical, moral and
spiritual, cultural development of a child; to mould a socially mature creative personality, a citizen of
Ukraine and the world; to prepare young people for making a conscious choice», and also» to ensure the
dominant responsibility of the family for children’s education and upbringing» (National Strategy for...,
2017).

To our knowledge, a core construct of the «parent-school» partnership should be an educational
institution, since the effectiveness of primary school pupils’ education depends on teachers’ capacity to
maintain close ties with children’s parents; to bridge the gaps of family and school, harmonize their
relationship with the consideration of psychological and pedagogical factors influencing the social
formation of a personality.

Constructive teacher-parent partnership is the most efficient in terms of achieving the pertinent
outcome. The educational process, both in the family and in the educational institution, must be clearly
designed and consistent.A collaborative and cooperative partnership focuses on specific, positive
strategies to help primary school children make the best of their potential. Nowadays, The Ukrainian
society undergoes social and economic crises. Every year more and more children find themselves in
difficulty due to the lack of parental care and rapport. Several studies have found that it is favourable
and beneficial for all parts: teachers, parents and children to apply multi-modal approach to foster
partnership strategies to support children, to promote positive outcomes and get them ready and
prepared for adult responsible and proactive life.

To summarise, building a healthy and effective parent-school relationship grounds on:

- teachers-parents educational outreach and intervention, involving parents’ core knowledge,
attitude and practices to foster children’s social competence, building the foundation for all forms of
parents’ involvement in education (different events and activities: pedagogical school for parents,
psychological and pedagogical counselling and training, practical tasks for parents, teachers-parents
conferences with children, etc.);

- consistent and efficient teacher’s influence on providing two-way information and improving the
link between classroom learning activities and at-home learning accomplishments; encouraging the
parents’ interest their children’s achievements, facilitating the establishment of empathetic and
tolerant relationships between peers;

- intensification of cooperation in the system «teacher-parents-pupil», aimed at building dialogic
interaction in these relations, based on the individual approach to each pupil and the principles of
pedagogy of partnership and personal-oriented interaction, mutual responsibility of both teachers and
parents (events and avenues: forums, teamwork, extra-curricular activities).

Conclusions / Bucuosku. The evidence from this study suggests that primary school period is
extremely important for every single child in terms of all vital competences formation, where social one
1s of paramount importance. The main objective is to nurture and educate a full-fledged socially
competent citizen. Significantly, all participants’ joint efforts in the educational process yield the most
significant productive outcomes. Pupils fostered in such a partnership will definitely be ready for an
effective rapport in their nearest future.

There is much evidence that certain socio-emotional abilities increase and strengthen at the
primary school age. The data testify that the general hypothesis of our research testifies to the fact that
teachers-parents’ top priority is to support the children’s independence, the learning objectives should
focus on primary schoolchildren’s training skills and competences in problem solving, empathy,
teamwork, emotional balance and self-discipline. Promoting effective tools for successful performance
and creating a positive child-friendly environment should be of paramount importance for primary
school teachers. Fostering and improving social competence in primary schoolchildren in the New
Ukrainian School setting should become an indispensable part of school-parents partnership in
designing a variety of strategies and practices for improving schoolchildren’s social knowledge and
skills, and respectively making young learners balancing studies and social life. We hope that further
research on primary schoolchildren social competence will confirm our findings.
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