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Oco0auBocTi migxoniB, AKi BUKOPUCTOBYIOTHCH
Yy ODpPOLECi BUBYEHHS CTYJE€HTaMHt AHIVIINChKOI MOBU

Peculiarities of Approaches Used in the Process of Students English Language Training

Y ecmammi posenanymo ocobnueocmi 8uKOpUCMAHHA NIOX00I8 Y NPOUecl 8UBUCHHA AH2JILCbKOL
MOBU CMYOeHMAMU (PLIOSIO2IYHUX CREUIaIbHOCMEel. YMmouHeHo CymHICmb NOHAMb KO2HLMUEHOZ0,
IHgbOpMaLiTiHO20, bixesiopecmuuHo020, IHHO8AQULILHO020, IHMYyImueHo-c8i0omozo, €8100M020,
KOMYHIKQMUBHO020, IHOUBIOYATIBHO20, MEMAMUYH020, OIAJBHICHO20 MaA NPASMAMUYH020 Ni0X001i8.
3’5c08aH0, WO 207106 HOI0 MEMOI HABUAHHA CMY0eHMI8 (Pi0102TUHOL CReUlAIbHOCMI € KOMYHIKAMUBHA
KOMNemeHyia. SHAUeHHs 1b020 MEPMIHA CMAE ACHIUWUM MA 3PO3YMIIIWUM Y NOPIBHAHHL 3 KOHUENIMOoM
epamamuurol kKomnemernuii. beanepeurno, epamamuura KOMREMEHUIs € 8ANCAUBUM, ase 0aJeKo He
edunum acnexmom 6 Hasuanrni mosu. Cmyodenm, AKUL NOBHICMIO 3AC80I8 YCI epAMAMUYHL NPABUNA,
HABUUBCA ePaMOMHO 6Yy0yeamu peueHnHs, MOoxdce 6ULBUMU MPYOHOWL 6 pPeabHOMY CRIIKYS8AHHI
IHO3EeMHOI0 MOB0I0 Ma Y Npouecl ChpPasxCHbol KOMYHIKAuIl. Y cmammi 3o0cepeddceno ysazy HA
KOMYHIKAMUBHOMY NI0X00l AK 00HOMY 3 HallegheKMUSHIWUX NI0X00I8 8UBYUECHHSA AH2JILICLKOL MOBU MaA
00CNLONCEHO KOMYHIKAMUBHULL NIOXI0 KPI3b NPUIMY 2pAMAMUYHOL Komnemeryil. 3a80aHHA YUACHUKIE
HA8UAJIbHO20 NPOuecy noasaac y HeobXiOHOCmI HABUUMUCL NPAL08amu ChijvHo, 6ioitimu 810
iHOu8idyanizo6aro2o HaguarHA. Cmydenmu euamovca cayxamu ceoix mosapuuile, secmu 6eciou 1
QucKycii 8 epyni, npayio8amu Hao NPOEKIMAMU PA30M 3 THUWUMU YUACHUKAMU eDYRU.

Knrmouosi cnosa: nioxio, KOMYHIKAMUSHUL nIOXI0, cmydeHmu (HLI0J0IUHUX CheylaibHocmell,
2PaAMAMULHA KOMNeMmeHis, AHeiilcoKka Mosa.

The article deals with the peculiarities of approaches usage in the process of English language
studying by students of philological specialties. The essence of cognitive, informational, behavioural,
innovative, intuitive, conscious, communicative, individual, «thematic», active and pragmatic
approaches was revealed. Focus on the communicative approach as one of the most effective approaches
of English learning process was paid. Communicative approach was examined in the light of
grammatical competence. It was proved that the choice of methodology and effective approach in the
process of foreign languages studying is relevant and reflected in the works of domestic and foreign
scientists. However, in spite of this, as shown by the analysis, the constant evolution of theoretical bases
of different approaches and their specific implementation in the learning process leads to
misunderstanding and problems during their usage. As it can be seen from the experience, the main
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purpose of students of philological specialities English language studying is to develop communicative
competence. The value of this concept becomes clearer and more understandable if to compare it with the
concept of grammatical competence. The attention in the process of communicative approach application
is paid to group training. The task of the participants of the educational process is to learn to work
together, to leave individualized training. Students learn to listen to their friends, communicate and
discuss the project in group working with other group members. The communicative approach to
teaching also means that the subject of educational activity is in the center of process of learning, and
training system provides maximum consideration of individual, psychological, age and national
characteristics of a student. The communicative approach in modern methodology is regarded as the
theoretical framework of language learning. It exists primarily to remove the fear of communication.

Keywords: approach, communicative approach, students of philological speciality, grammatical
competence, English language.

Problem research... The leading role in modern rankings of popular methods of English learning by
students of philological specialities is occupied by the communicative approach, which aims to practice
communication. The approach is of activity character because real students’ communication in the
classroom is fulfilled by using speech activity, when they seek to solve real or imagined problems. The
communicative method of English language learning is directed to the possibility of communication.
Today the four areas on which any language training is based are represented by reading, writing,
speaking and audition. The greatest attention is paid to the last two areas, which are the brightest
representatives of the communicative approach.

Analysis of recent researches and publications... Some aspects of communicative approach studying
in the process of English language learning were researched by domestic and foreign scholars, such as:
I. Bim, V. Korostelev, V. Kostomarov, R. Milrud, E. Passow, 1. Pavlov, J. Winter and others.

The purpose of the article is to study the efficiency of the communicative approach in the process of
English language studying by students of philological specialities.

The main material research... The choice of methodology and effective approach in the process of
foreign languages studying is relevant and reflected in the works of domestic and foreign scientists.
However, in spite of this, as shown by the analysis, the constant evolution of theoretical bases of
different approaches and their specific implementation in the learning process leads to
misunderstanding and problems during their usage.

Modern researches distinguish such basic approaches in the process of foreign language studying
[6]:

1. Cognitive approach - a modern approach that involves the use of human knowledge and
presentation of the objects of the world for more effective learning.

2. Informational approach. A characteristic feature of this approach is the accuracy and specificity
of theoretical descriptions that make it easy to vary models and make studies more understandable.
The most common and classic version of informational approach is symbolic approach that understands
human cognitive system as the process of operation with discrete elements of information, such as
symbols.

3. Behavioural approach defines learning of a foreign language as a process of reactions formation
to foreign stimuli. Knowing the traditions and values of another country, being able to relevantly reflect
their knowledge in the communication process, students become full participants of interaction.

4. Innovative, unconventional approach to English language learning provides positive motivation
gaining knowledge in all subjects, active functioning of intellectual and volitional spheres, forms a
strong interest in the subject, promotes the development of creative personality. The process of English
language learning by using non-traditional forms of education promotes interest in language; positive
relation with respect to its study; encourages independent students speech activity; makes it possible to
perform more focused approach in training.

5. Intuitive approach involves mastering English language, including models in intensive mode,
followed by the realization of values and rules of handling them.

6. Conscious and cognitive approach directing student activities primarily on mastering the rules of
use lexical and grammatical patterns on the bases of which conscious design of expressions is fulfilled.

7. Communicative approach involves organic combination of conscious and unconscious components
in the process of English language learning i.e. mastering the rules of foreign language operating
models occurs simultaneously with the mastering of communicative functions of speech.

All tasks used in the process of English language studying should be communicatively focused and
adjust students to the correct interpretation of situational problem that requires mental tension and
stimulate speech activity of students in the process of problem discussion.

8. Individual approach stimulates recruitment for students with extremely high barriers of
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communication with individual tasks of monologue speech that a student can prepare in advance quiet
«home» conditions. It refers to a variety of messages, reports, presentations, that one of the students
represent during the discretion of the audience for further discussion and possible amendment.

9. «Thematic» approach to foreign language learning is an attempt to modify the themes, to give
them creative nature, turn them into essays, reports, etc., that are elected and worked out by the
students themselves.

10. The need for active approach to the study of linguistic phenomena, i.e. the study of the nature of
the position from the point of view of functionalism, emphasizes the pragmatic analysis and semantic
aspects of monologue speech extends students insight about the relationship between nominative
nature and functional significance monologue statements.

11. Pragmatic approach to the process of English language studying units should take into account
the fact that in the real communication any statement is the part of the structure of language
relationship. Each expression exists only in the pragmatic context. The impact on the implementation of
the communication strategy of the speaker is very important in this context. It serves as a prerequisite
for enhancing knowledge about the cultural characteristics of the countries and people. This is
promoted by intercultural approach to English language learning, which is an important part of the
culture of the people that speaks this language, and transmit it to others [6, p.125-137].

As it can be seen from the experience, the main purpose of students of philological specialities
English language studying is to develop communicative competence. The value of this concept becomes
clearer and more understandable if to compare it with the concept of grammatical competence.
Grammatical competence is the ability to recognize and produce the distinctive grammatical structures
of a language and to use them effectively in communication [2, p. 44]. Simply put, it means to be in the
possession of the knowledge which enables the language learner / user to produce and express meaning
by utilizing the embedded principles of grammatical principles in the target language, as opposed to
merely memorising and reproducing grammar. Grammatical competence is usually in the center of
attention of many grammar books, which present certain rules of grammar and exercises to practice
and consolidate these rules. Undoubtedly, grammatical competence is important, but not the only
aspect in learning English language. A student who has fully mastered all grammar rules, learned to
build a sentence correctle, may find difficulties in real communication in a foreign language and in the
process of live communication. Therefore, a student will feel the lack of communicative competence.

Communicative competence may include the following:

— knowledge of how to use language for different purposes and functions;

— knowledge of how language varies depending on a particular communicative situation and the
participants of this situation (such as the ability to distinguish formal language from informal, oral
from written);

—the ability to create, read and understand texts of different types and nature (e.g, stories,
interviews, dialogues, reports, etc.);

— ability to maintain a conversation even with a limited lexical and grammatical knowledge [5,
p-37].

The communicative approach in the process of English language learning by students of
philological specilities is primarily focused not on the correctness of language structures (although this
aspect 1s also important) but on:

— interaction between participants in the communicative process;

— clarifying and achieving common communicative purpose;

— attempts to explain and express things in different ways;

— expanding the jurisdiction of one participant communication through communication with others
[5, p. 38].

The attention in the process of communicative approach application is paid to group training. The
task of the participants of the educational process is to learn to work together, to leave individualized
training. Students learn to listen to their friends, communicate and discuss the project in group
working with other group members.

The communicative approach to teaching also means that the subject of educational activity is in
the center of process of learning, and training system provides maximum consideration of individual,
psychological, age and national characteristics of a student [1, p. 20-21].

The object of this approach training is speech activity in forms of listening, speaking, reading,
writing, translating. The communicative approach targets language classes on communication learning,
the use of language aiming to exchange point views. For this, the focus during classes for students of
philological specialitie is concentrated on creating and maintaining need for communication and
learning in the process of communicating professionally significant information.

Named approach implements basic requirements for modern educational process:
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— communicative behavior of the teacher in the classroom,;

— the use of tasks that reflect real life situations of communication and that force enforcement of
educational activities within such situations; parallel mastering of grammatical forms and functions of
English language;

— reckoning of individual students characteristics [7, p. 131-133].

Methodical contents of the communicative approach are the ways of organizing learning activities
related primarily to the extensive use of collective forms of work with problem solving tasks and
cooperation between teachers and students.

The ultimate goal of learning within the communicative approach is the formation and
development of communicative competence, i.e. the willingness and ability of students to verbal
communication.

The newest interpretation of this approach is in the national training methods of cooperation. The
essence of such education is to create conditions for active joint activity of students in different
educational situations. Training provided by means of this approach is organized in small groups,
consisting of three - four students of different levels of language training (strong, medium, weak). While
performing other tasks in the group students are placed in an environment in which the success or
failure of one of them affects the result of the group as a whole. Thus, each student is responsible not
only for his / her performance, but also for the result of the entire group. In practice, learning together
can significantly increase the time of each student language practice in class and focuses on student self
extracting information , its critical thinking and learning [4, p. 22-24].

The communicative approach in modern methodology is regarded as the theoretical framework of
language learning. It exists primarily to remove the fear of communication. A person who has a
standard set of grammar constructions and vocabulary of 600-1000 words can easily find a common
language abroad.

For a complete communication in English students of philological specialities have to design
language properly, with phonetic, grammatical and lexical point of view. Here appears the question how
the training of such abilities is fulfilled. The majority of researchers believe that lexical items and
grammatical structures have unwittingly be acquired by students during communication with the
teacher and other students in the course of extracting new knowledge from texts and so on. This
includes the development of learning tools that allow the student to use them without grammatical and
lexical material for expressing their opinions prememorizing. The attempts to create such means is
carried out by functional and semantic tables, grammar functional diagrams, functional supports for
dialogue and communication systems, conventionally speech exercises for learning grammar, which are
widely used today. In this case, the development of the students’ sense of language that allows them to
use new foreign words and grammatical constructions intuitively correct is particularly important [3, p.
119-120].

However, all of the above mentioned does not mean that while the use of communicative approach
in the process of English language learning by students of philological specialities doesn’t have to use
the principle of consciousness. In order to avoid and prevent errors in the communication, students
should be provided by rules, guidelines that will help them to support communication in English, not
feeling a lack of knowledge of lexical items and grammatical structures.

Conclusions... Thus, the problems and issues that arise when the communicative approach in the
process of English language learning by students of philological specialities in no way belittle its merits.
As numerous studies show the communicative approach is the most appropriate mean of foreign
language learning a as it develops «sense of language» and meets the challenge of teaching of foreign
languages in modern society, i.e. to learn the language for the purpose of communication.
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Y emammi posensoaomecs  icmopioepagiuni Oxcepena meopuoi cnadwuru B. Pomina, axi
xapakmepusyrmo 1o2o neda2o2iuHy ma npoceimruubky oianvHicmo. Iledazoeiuna ma npoceéimHULbKA
cnaduwiuna B.B. Poomina He 00CHI0MCY8ANACA, QHAI3 MA CUCTMEMAMU3AUIA OPYKOBAHUX O0cepest
NOBA3AHUX 3 1020 Neoa202iuHOw Ma NPOCBIMHUUDKOW OlAbHOCMI He npogoousiocs. IIposederi
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B. B. Poomina Oae 6a2omi niOCMasU CMEepoXCy8amu, w0 6IH HAJIexHcums 00 KO20PMU SUIHAUHUX
YEPAIHCOKUX nedazo2is, cnodsuicHuKie po3dydosu oceimu kinys XIX — nouamky XX cmonimms.
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