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IMapagurmanapHuii Digxia Ta Moagesi HABYaHHSA JOPOCINUX Y CYyYaCHil BUNIil OCBiTi
The Paradigmatic Approach and Models of Adult Learning in Modern Higher Education

Y cmammi aemopom 30iiicneno ananiz aHOpa2o2iuHo20 niodxody AK Memodosio2iuHol Kame2opil
nedaeociku. Bin poszensdaemuvea 3 no3uyli napaduemu, uio 00360JIA€ CMEEPONCYBAMU: AHOPAL02IUHULL
nioxio peanizyemvCs HA 3acA0axX NOJINAPAOUMAJIBHOCMI Y CYYACHIL 0C8imi, y KOHMEKCMI 2yMAHHOL
neoazo2iky, HAUeUW,0I0 UIHHICMIO AKOL € J00cbka ocobucmicms. IIpoananizosarno arciosio2iumi
MEXAHIZMU PDOPMYBAHHS AHOPAL02IUHOL NAPAUSMU HABUAHHA O00POCAUX ma ii modesneil y 6uU,oMy
HA8UAIbHOMY 3aK1a0l. AHOPA202IKA € AIbMePHAMUB0I0 3A20JIbHIL Memooull HABUAHHA 1 CbO20OHIL
0CMamMouHO wie He Movce Oymu npedcmassieHa eOUHOK Meopier, Mo0esio abo CUCEMOI0 NPUHUUNIE.
Konuenuis anopaeociku M.III. Hoysiza nouunae 6nausamu Ha meopin i RpaKmukKy nouamrogoi, cepeorbol
oceimu, a maxkoxc YHIgepcumemcvkoi oceimu. bBinvuwicms GIMUUBHAHUX BUEHUX CXUJAIOMBCA 00
PO3YMIHHA QHOPA202IKU AK CAMOCMIUHOL HAYKU I 688aicaiomb, wo nioxi0d 00 aHOPa2o2iKu AK
Memo0osI02IuHOl Kame2opil, HAYKU Nnpo 6UBYeHHA 0C8LMmU O00POCJUX 3HAUHO 38Yyxcye il cymuicmb 1
moocnusocmi. M.III.Hoynz 0emasibHo NOPI8HIOE nedaz2o2iuHy ma aHOPA202IYHYy MOo0esl, aJje 88acae ix
MPAKMY8AHHA AK He2amueHol (WKiivHa / nedaz2o2iuHa Mo0esib) ma no3umueHoi (AHOpa2o2iuHa Mo0eIb)
Henpagomiprum. CymHicms npouecyanvHol Mooesi no8 a3ana i3 3abea3neueHHAM npouedyp i pecypcis, Kl
donomazaioms 00POCAUM YUHAM 080J10018aAMU IHPOPMAUIEI T YMIHHAMU.

Knrmouosi cnosea: napaduema HABUAHHA, MOO0eb HABUAHHA, OO0POCAUL Y4YeHb, aHOPAL02IKQ,
neoaz02iura M00esib, AHOPA202TUHA MOOIb, BUULA 0CELIMA, HABUAHHA 00POCTIUX.

In the article the author analyzes the andragogical approach as a methodological category of
pedagogics. The approach as a methodological category is seen from the paradigm’s perspective that
suggests: the andragogical approach is implemented on the basis of polyparadigmality in modern
education in the context of humane pedagogics, which is the highest value of the person. The axiological
mechanisms of andragogical paradigm of adult education and its models in higher education are
analyzed. Andragogy is an alternative to common teaching methods and today cannot yet be presented in
only one theory, model or system of principles. The concept of andragogy by M.S. Knowles begins to
influence the theory and practice of primary, secondary and university education. Most domestic scholars
tend to understand andragogy as an independent science and believe that the approach to andragogy as a
methodological category, the science of adult education study significantly narrows its essence and
capacity. M.S. Knowles compares pedagogical and andragogical models in details, but considers their
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negative (school / pedagogical model) and positive (andragogical model) interpretations wrongful. The
basis of the comparative analysis comprises the following indicators: the need to know, the student’s Self-
concept; the role of the student’s experience; willingness to learn, orientation on training, motivation. The
essence of the process model is associated with the maintenance of procedures and resources that help
adult learners acquire information and skills. The andragogical model is presented as a worldview, the
system of alternative ideas, business model that meets the characteristics of a learning situation. Teaching
becomes more effective when the teacher has adapted some andragogical ideas for pedagogical model. The
contribution to the development of the problem was researched by S.O. Hall (who identified three types of
adults in relation to their attitudes to goals and values of continuing their education) and A. Tough
(concerning not only what and why adults learn, but how they learn and what help they need to learn).

Key words: teaching paradigm, learning model, adult student, angragogy, pedagogical model,
andragogical model, higher education, teaching of adults.

The formulation of the problem in general terms... Modern pedagogics is extremely versatile, and its
subject is so complex that a single paradigm cannot fully capture its essence. Approach as a
methodological category is seen from the perspective paradigm that suggests: the andragogical approach
is implemented on the basis of polyparadigmality in modern education in the context of humane
pedagogics, which is the highest value of the person.

The study of pedagogical science shows that today it is undergoing conceptual changes caused by the
scientific revolution, characterized by the competition between alternative paradigms, especially
traditional and humanistic the choice between which occurs according to philosophical, social and
educational factors. There exist opinions about the need for a new education paradigm, the emergence of
preconditions of the change in scientific paradigm of pedagogics, the paradigm shift of the pedagogical
science, polyparadigmality in modern education, etc. Thus, the emergence of andragogy was due to
today’s fleeting social, economic and personal changes.

If the paradigm in the general methodology of science is the model of scientific activity as a set of
theoretical standards, methodological norms, value criteria, the paradigm in pedagogics is a well-
established pattern that has become familiar point of view, a standard, a sample in solving educational
and research tasks. In this regard, the reference to methodological issues of pedagogics, in this case, to
the concept of andragogical approach involves their consideration in paradigmal plane. Instead, in terms
of national higher education andragogical ideas are treated with caution, since the existence of a coherent
theory of adult education, and the current system of preparation of this heterogeneous category need not
only adaptation to Ukrainian universities, but also systemic restructuring of education in general,
rethinking international experience and one’s own.

The analysis of recent research and publications... According to the Hungarian researcher of
andragogy D.Savychevych the contribution of B.Ananiev and his scientific school to the development of
andragogy in the early 20th century can be compared with E.Thorndike’s contribution to the development
of the science of adult education in the USA [11]. The most famous researcher of adult education in Soviet
times can be considered A. Darynsky. He believed that adult pedagogics was an integral part of
pedagogics as an integrative science of education. The foundations of the domestic andragogy were laid
by N. Protasov [2; 12] and S. Boltivets [4]. L. Linevich’s work is dedicated to the andragogical approach to
teaching students in university, as it was considered in terms of effective implementation of the learners’
age abilities in the formation of identity and expert’s personality [10]. The author identifies the
conditions for the implementation of the andragogical approach in higher educational establishment,
complements andragogical principles formulated by S. Zmeiov in his monograph and dissertation. The
paper by A. Hlazyrina [9] investigated the andragogical approach to the development of the teacher’s
educational activity in the system of training, namely the forms, methods, means and ways of the
learning process. In the study by S. Filin [11] the andragogical approach is applied to the construction of
professional personnel training. During this period, in the works of Hungarian scientists D. Savychevych,
M. Ohryzovych and B. Samolovchev, German scientist F. Peggeler, Swiss theorist H. Hanselman, Polish
scientists M. Semensky and L. Turos the need of a different than in pedagogics approach to training and
adult education was articulated [2; 8; 11]. In these works the andragogical approach is considered in
terms of creating optimal conditions for the implementation of the educational process for adults, but as a
methodological category of pedagogics is not analyzed in any national study.

The purpose of the article is to analyze the mechanisms of forming of the axiological andragogical
paradigm of adult learning and its models in higher educational establishment.

Presenting main material... According to the American scientists E.F. Holton and R.A. Swanson in
the early 70’s of the 20tk century, when andragogy and the concept that adults and children learn in
different ways, were first introduced in the United States by Malcolm Knowles, this idea was a new
discovery and has inspired many subsequent studies and ignited controversy [14].
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According to Peter Jarvis, a famous British specialist in adult education, M.S. Knowles can be
considered the «father of andragogy» because, although he did not invented this term, he mainly
popularized it in the USA and Western Europe [13, p. 125]. It was M.S. Knowles who first defined
andragogy as «art and science to help adults learn» [13, p. 125-126]. The term comes from the Greek word
«aner», which means «a person, man», and it was first used in the educational context of the 19th century
Europe.

From the very beginning andragogs were arguing about what is actually andragogy. Trying to
establish the limits of the theory in the field of adult learning, the researchers analyzed extensively the
concept of «andragogy» and exposed it to criticism. They alternately described it as: 1) «a set of
assumptions, provisions» (1986); 2) «theory» (1989); 3) «a set of guidelines» (1993); 4) »philosophy» (1993).
Differences in all points of view indicate the complexity of the nature of such branch as «adult learning».
But no matter how andragogy is determined, it is «... an attempt to focus on the student. In this sense it
really represents the alternative to the perspective in the center of which is the development of general
learning methodology (the methodology-centered instructional design perspective)» (D. Fer and B.
Herber, 1988) [14, p. 1].

S. Merriam, explaining the confusion and current state of adult learning theory, suggests such a
judgment: «It is doubtful that such a complex phenomenon as adult learning will ever be explained by a
single theory, model or system of principles. We rather deal with a known case of the elephant, which is
described in different ways depending on who is speaking, and which side of the animal is investigated.
In the first half of the century, psychologists took a duty to explain learning behavior; since the 60’s of the
20tk century and further on adult educators began to formulate their own ideas on adult learning and
especially how it may be different from learning in childhood. Both these approaches are still valid. It
seems that we are pointing to a multifaceted understanding of adult learning, reflecting the inherent
richness and complexity of the phenomenon» [14, p. 1].

Despite years of criticism, debate and doubt, E.F. Holton and R.A. Swanson write, the essential
principles of adult learning formed by andragogy have survived, and some scientists and experts in the
field of adult learning do not agree with the statement that the ideas by M.S. Knowles caused a
revolution in the education and training of adults. With this view, in 1986 S.D. Brookfield stated that «...
andragogy is the only and the most popular idea in adult education and training» [14, p. 2]. Andragogs,
especially beginners, consider these essential principles invaluable and are working hard to make the
learning process appropriate to the educational needs of adults.

According to M.S. Knowles by the mid 80’s of the 20th century in the USA there were some important
descriptions of andragogical theory and its application in practice, which was made J. Ingalls and J.
Arceri in 1972, J. Hodby in 1978 and by M.S. Knowles in 1970, 1973, 1975 and 1984. During this period,
several journal articles that reported about using andragogical structures in the education of social
workers, religious education, education for undergraduates and graduates, training managers were
published.

M.S. Knowles notes with pleasure the growing number of data that the application of the
andragogical theory preconditions the nature of the organization and implementation of programs of
adult education on the method of training teachers of adults and methods of teaching adults. The
scientist writes that he has evidence that the concept of andragogy began to influence the theory and
practice of primary, secondary and university education. In 1984, the scientist described the cases of
practical use of various programs based on the andragogical model in his book «Andragogy in Action» [14,
p. 60].

Developing his andragogy, M.S. Knowles bases on the achievement of a number of social sciences, in
which he included clinical psychology, developmental psychology, sociology and social psychology,
philosophy. M.S. Knowles refers Sigmund Freud, Carl Jung, Eric Erickson, Abraham Maslow and Carl
Rogers to the prominent representatives of clinical psychology. So S. Freud defined the influence of
unconscious on behavior. K. Jung proposed the idea that human consciousness has four functions:
sensation, thinking, feeling and intuition. Eric Erickson singled out «eight ages of man». A. Maslow
highlighted «the need for safety». Finally, C. Rogers conceptualized the personality oriented approach
(student-centered approach) to learning, which was based on five hypotheses. The representatives of
developmental psychology accumulated knowledge of the characteristics associated with age: physical
abilities, mental abilities, interests, attitudes, values, creativity and lifestyles. Sociology and social
psychology studied group behavior and the behavior of social systems, including the factors that facilitate
or hinder adult learning [14, p. 71].

We'd like to note that in the national psychology and experimental pedagogics in the 20-30’s actively
scientists developed the concept of developing training as an alternative to knowledge / school paradigm
(D. Elkonin), in which development was seen as a gradual process of socialization for each age stage. In
the 60’s active experimentation to substantiate this concept into practice in primary and secondary
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schools started (L. Zankov, V. Davydov), but clarification of the relationship between school education
and adult education was not mentioned. Joint efforts of domestic and foreign scientists to create the only
feasible model of lifelong education were not observed. In general, the reception of domestic scientists
studying this science is theoretical, methodological and methodical framework for an adult to not only
gain professional, but also general knowledge (master the achievements of modern culture, form the
outlook, improve oneself, gain social and cultural experience). However, domestic supporters of
consideration andragogy as a branch of pedagogics, namely adult didactics, leave aside the general
historical research and theoretical foundations, methodology and its functionality. Most domestic
scholars tend to understand andragogy as an independent science. Understanding andragogy as a
scientific approach to the study of adult education significantly narrows its essence and capabilities. It is
believed that different approaches to adult education have the right to exist. L. Kravchenko identifies the
following approaches: implicit, personal and active, explicit, polytechnic [12].

Instead, the majority of foreign scientists in the field of adult learning, as M.S. Knowles writes, first
referred to the problem of school learning, trying to adapt to adult theories related to teaching children.
Then Howard McCloskey began to develop such direction of psychology as «differential psychology of
adults’ potential». In the 50’s S.0. Hall began a series of studies and later extended by A.Tough, which
contributed to a better understanding of the adults’ learning process.

In the course of the study S.0O. Hall identified three types of adults in relation to their goals and
values to continue their education, noting that these types do not exist in pure form: adult students
focused on the ultimate goal (goal-oriented), who use education to achieve clearly defined objectives; adult
students focused on the activity (activity-oriented), who learn to find meaning in training «circumstances»
not necessarily related to the stated purpose; adult students focused on learning (learner-centered), who
seek knowledge for knowledge [14, p. 55].

The research by A.Tough concerned not only what and why adults learn, but how they learn and
what kind of help they need to learn. He found out that adult learning is a popular activity. In 1979, in
his book «The Adult’s Learning Projects» he provided the data that his students focused their study
efforts «around projects» as a series of related episodes. Further studies, as M.S. Knowles wrote, were
based on A.Tough’s work, strengthened and refined it.

Attempts to formulate a theory that takes into account the results of experience and research on the
unique characteristics of adult students lasted for more than five decades. Then, in the mid 60’s of the
20tk century, Americans became familiar with the term «andragogy» and it turned out to be a more
appropriate basic concept. Andragogy meant «the art and science to help adults learn» and was the
opposite to a school / educational model. Therefore, starting to develop the principles of andragogy, M.S.
Knowles analyzed the nature of pedagogics in general.

Thus, pedagogics in M.S. Knowles’ understanding, historically literally means «the art and science of
teaching children» [14, p. 61]. School / pedagogical education model is a set of beliefs. According to many
«traditional» teachers, this outlook is based on assumptions about teaching and learning that have
evolved over the 7-12th centuries in the European monastic and cathedral schools, where secular schools
were organized in later centuries, and «public schools» in the 19th century, the school educational model
was the only educational model. So, M.S. Knowles writes, the whole «school system in the USA» including
higher education was «frozen» in this model. After World War I there was a systematic attempt to adopt
adult educational programs in the USA, but they also used school pedagogical model because it was the
only model that teachers had.

The pedagogical model, M.S. Knowles continues, obliges the teacher to be fully responsible for taking
all decisions about what, how and when will be learnt. This approach «focuses on teacher» (teacher-
centered) and leaves the student only a passive role — to follow the teacher’s
instructions [11, p. 61-62].

Thus, the school pedagogical model is based on such perceptions of the student:

1. The need to know. Students need to know that if they want to answer (pass) and get positive
assessment, they must learn the proposed by a teacher material. They do not necessarily need to know
how what they are taught will become useful in their lives.

2. «The learner’s self-concept». The teacher sees the student as a dependent personality. Finally, the
student himself begins to perceive himself as a dependent personality.

3. The role of experience. The student’s experience does not really matter as «learning resources». The
experience taken into account is the teacher’s experience, the author’s of textbooks, the manufacturers’ of
audiovisual products. So the knowledge transfer methods (lectures, reading with tasks, etc.) form the
basis of pedagogical methodics.

4. Readiness to learn. Students show willingness to learn the proposed material, if they want to
answer and get a positive assessment.
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5. Orientation on learning. Students have subject-centered motivation to study. They see training as
a mastery of content subjects. In connection with this educational experience is organized according to
the logic of subject matter.

6. Motivation. Students are motivated to learn from externally generated reasons or because of the
impact of «motivators» (for example, thanks to grades, teacher’s approval or condemnation, parents’
pressure) [14, p. 62-63].

Such are the ideas about M. Knowles’ school pedagogical model based on the ideas about the student
and his role in the learning process.

With the aim of more thorough description of the andragogical model of learning, M.S. Knowles
thinks it necessary to consider the concept of «an adult». He refers to four definitions. The first definition
is biological (we become adults when we reach childbearing age, the age of early adolescence). The second
definition is legal (we become adults when we reach the age when we have right to vote by the law, obtain
a driver’s license, the right to marry without parental consent, etc.). The third definition is social (we
become adults when we begin to fulfill the role of adults: employees working all day, spouses, parents,
voting citizens, etc). The fourth definition is psychological (we become adults when we comes to realize
the responsibility for our own life and our independence).

In terms of training, according to M.S. Knowles, the most important is the psychological definition.
He writes that the process of awareness of responsibility and autonomy begins sooner and is accumulated
in proportion as we mature biologically, we begin to perform roles like adults and take responsibility for
our own decisions. The person becomes older gradually moving through childhood and adolescence [11, p.
64].

M.S. Knowles’ andragogical model is also based on six concepts of student, defined in the pedagogical
model. The main difference is in the content of each principle, reflecting the specific of an adult as a
student [11, p. 64-68].

1. The need to know. Adults need to understand why they need to learn something before starting to
learn it.

2. The student’s «Self-concept». Adults’ «Self-concept» presupposes responsibility for their decisions,
for their own lives. Once they come to this understanding, they develop deep psychological need for others
to treat them as people able to be independent.

3. The role of the students’ experience. Adults begin educational activity with great experience that is
different in quality from the experience of the young.

4. Readiness to learn. Adults are willing to learn the things they need to know and be able to
effectively deal with real life situations.

5. Orientation on learning. Contrary to children and youth’s targeting in subject-centered training,
adult education is «focused on life», i.e. focused on a task or problem. Adults are motivated to learn until
they feel that learning will help them perform tasks or deal with problems they encounter in everyday
situations. Moreover, adults learn new knowledge, ideas, skills, values and attitudes most effectively
when they are presented in the context of real life situations.

6. Motivation. Adults respond to certain external motives or «motivators» (better work, promotion,
higher salaries, etc.), but the strongest is the «internal stimulus» (the desire to get more satisfaction from
the job, self-esteem, the quality of life, etc.).

Next M.S. Knowles compares both models [11, p. 69]. The interpretation of the two models as
negative (school / pedagogical model) and positive (andragogical model) were presented by M.S. Knowles
in his book «The Modern Practice of Adult Education: Andragogy Against Pedagogy» in 1970. But in 1980
a revised edition came out with a modified subtitle: «From Pedagogy to Andragogy». M.S. Knowles
concludes that teachers are responsible for controlling what positions are really justified for a particular
situation. The scientist sees big differences between the behavior of the teacher and andragog. According
to him, the teacher who believes teaching positions as being the only correct ones will insist on the use of
educational models. On the other hand, the andragog is convinced that if the movement for andragogical
ideas is desirable, he will be doing everything possible to help students take on as much responsibility for
their own activities. Moreover, as M.S. Knowles points, even the most convinced in the correctness of the
pedagogical model teachers report that teaching becomes more effective when they have adapted some
andragogical ideas for the pedagogical model [11, p. 70].

On the other hand, M.S. Knowles calls the andragogical model an outlook, a system of alternative
ideas and business model that meets the characteristics of a learning situation [14, p. 72]. In 1995 M.S.
Knowles finalizes his andragogical model, which he called «andragogical procedural model of training»
[14, p. 115]. He writes that the andragogical model is a process model in contrast to the content model
used by most traditional teachers. The difference lies in the following. In traditional education the
teacher (or trainer or methodical commission) decides in advance what knowledge or skill to pass. He
organizes this content as logical modules, selects the most efficient means of transmission of the content
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(lectures, readings, laboratory exercises, films, records, etc.) and then develops a plan of presenting
content modules in sequence. This i1s the content model.

Teacher-andragog (facilitator, advisor) prepares in advance a set of procedures to attract adult
students or other relevant groups in the process using such elements as: training of an adult learner;
establishing favorable climate for learning; establishing a mechanism for joint planning; diagnosing of
training needs; formulation of the objectives of the program (content) to meet those needs; development of
samples educational experience that challenges; transfer of learning experiences by means of appropriate
methods and materials; assessment of learning outcomes and re-diagnosis of training needs.

In this case, according to M.S. Knowles, the process model lies in this [14, p. 115]. The difference is
not that one model has to do with the content of education, and the other does not. The most important is
that the content model is associated with the transfer of information and skills, while the process model
is associated with maintenance of the procedures and resources that help adult learners acquire
information and skills. M. Knowles concludes that the approach to the content model that aims to
broadcast information and skills is the pedagogical model. The process model that helps to acquire
information and skills is the andragogical model.

Conclusions... The elaboration of models of adult learning in the context of andragogical paradigm
requires a systematic approach as opposed to separate fragmented national research. Conceptual study of
education models, their interconnection and interdependence, paradigmatic characteristics as
methodological problems of continuous education are largely made abroad and on the domestic territory
require systemizing, combining and directing on the basis of paradigmatic approach and taking into
account previous experiences and realities of educational practice in Ukraine, adaptation of foreign
andragogy to the conditions of school and higher education.

Promising areas for further research include the development and study of andragogical model of
holistic educational process, andragogical foundations of university education, studying pedagogical and
methodological conditions for training graduate as future teachers to implement andragogical concepts,
issues of trainers’ andragogical competence, postgraduate education as andragogical process, didactic
conditions of implementation of andragogical adults’ support.
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IMapagurmaapHicTh MpoIECy opraHi3aiii HaB4AJIbHO-III3HABAJIBHOI JiAJIBHOCT1 YIHIB
Y KOHTEKCTIi pi3HuX miaxomie

Paradigmity of the Process of Educational and Cognitive Activities of Students
in the Context of Different Approaches

Y emammi eusnauerno cymuicmo nonammas «napaduema» ma po3Kpuma napadusMaibHicinG npouecy
opeanizayll HaA8UAIbHO-NIZHABAJILHOL OIAJIBHOCMI YYHI8 Y KOHMeKCmI 0COOUCMICHO OpPIEHIMO08AH020,
CUCTNEMHO20, CUHEP2LMUYUHO020, KOSHIMUBHO020, KOMNEMEHIMHICHO20 mMa NPOCMOPO80-ceped08ULULH020
nioxoois. Ilpoananizosari HAYK08L Oxcepena, y AKUX PO32JA0AI0MbCA 0C8IMHIL napadumil, UOKDEMIICHE 6
IXHIX 3MICMO8UX KOHMEHmMAX KJAI408l 10el, npuiliHami Yy HayKosomy cepedosuuil. 30ilicHeHl
YNOPAOKYBAHHA HA OCHOBL CRIJIBHOCMI CMUCIO8UX AKUEHMI8. A came HA: pPe3ybmamax HA8UAHHA,
MUCTIEHHEBUX NPOLECAX; UIHHICHUX OPLEHMAUIAX;, (DAKMOPAX PO3GUMKY YUHI8, 3ac00aX HA8UAHHA, 3MICMI;
eMAJIOHHUX NPUHLUNAX O0ePHCABHO20 KePIBHULMEA CYCNIIbCMEOoM, NIONopa0Ko8aHOCMI npouecie

BUX0BAHHA, 0CBIMU Ul PO3BUMKY, CY6 eKmMI OlAIbHOCMI, YMOBAX, AKL CRPUAIOMb PO3BUMKY OUMUHL.
Bcemarosnieno, wo napaducMaivbHIiCmo npouecy 0p2ari3auli HA8UAJIbHO-NIZHABAILHOL OlAJIbHOCMI
YUHI8 nepedbaueHo AKYMYJJIBAHHA KJIOU08UX 10ell MAKUX 0C8IMHIX napaduam, AK: KAJIOKA2AMUBHOL,
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